	STAGE 1 – DESIRED RESULTS
Grade Level: 7th ELA                                               

	Unit Title:   Descriptive Writing (Part I: Imagery – one week of mini-lessons)


Established Goals:
Students will learn how to enhance their writing by writing descriptively.  This entails students using imagery, figurative language, adjectives, active verbs and adverbs to make their writing more interesting and entice their reader’s senses and attention. Students will learn the rule “Show, not Tell.” Students will eventually write three paragraphs about their “Perfect Day” following a prompt to show off their descriptive writing skills. 


	Understandings: Students will understand that…
to create an exciting descriptive piece of writing, the use of imagery, adjectives, active verbs and adverbs are very important.
Part I of Unit: Students will understand that to create an exciting descriptive piece of writing, the use of imagery is needed to grab your reader’s attention and entice their senses. 
	Essential Questions:

How can I use my words to grab my reader’s attention and manipulate their senses by “showing” them and not “telling” them?


	Common Core Standards 

Writing Standard 7.3b Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters. 

Writing Standard 7.3d Use precise words and phrases, relevant descriptive details, and sensory language to capture the action and convey experiences and events.  


	STAGE 2 – ASSESSMENT EVIDENCE

	Performance Tasks:
The culminating project for this unit is to have students write a descriptive paragraph describing their “Perfect Day.”
   “If you were given a chance to have a perfect day, what would it be like? This perfect day does not need to be about the weather or a place you would like to be. You could also write about the day being perfect because you would be who you want to be. Where would you be? What would you be doing? Who would be with you?” 

Include below a rubric that will be used to guide and assess learning


	Other Evidence:
Exit ticket consisting of one descriptive sentence appealing to one of the senses. 


After reading the “My Morning” paragraph example as a class and highlighting the imagery present, students will write a paragraph describing their own mornings (which will be submitted on Edmodo for teacher comments).
Student will provide a mini-paragraph on the “Sweet Sense” activity out loud in class as an assessment. 

Students will complete the “Show, not Tell” worksheet, half with a partner and half on their own for homework.



	STAGE 3 – LEARNING PLAN


	Summary of Learning Activities:
Lesson 1: 
Direct Teacher Instruction – The teacher will pass out the handout on “Descriptive Writing” on which explains what descriptive writing consists of: using sensory imagery, adjectives, figurative language, adverbs, and active verbs. The teacher will explain how word choice is very important in descriptive writing, and in any other type of writing. The teacher will supply examples to support the statement by asking, “Raise your hand if you like crazy roller coasters. So, if I said ‘The roller coaster was scary’ would you want to get on the ride? How about if I said ‘The roller coaster was terrifying’? Which roller coaster would you prefer to ride?”  The teacher will once again reiterate that by changing one simple word to a stronger one to appeal to your listener and reader, can change everything.
For the first week, the class is to focus on using sensory imagery in their writing. (Students have already studied figurative language and adjectives in previous years.) After reviewing the five senses and writing them on the board, as a class we will read an example descriptive paragraph called “My Morning” which uses language to appeal to all the senses. Students will share their favorite parts of the paragraph and explain why.
Poem to examine for imagery, metaphor, descriptive details, simile  “The Highwayman”

                                                     http://www.theotherpages.org/poems/noyes01.html
Partnered Work: Students are assigned partners to reread the “My Morning” paragraph. After reading the paragraph, students are asked to highlight any sentence or phrase which appeals to the five senses.  Students will realize that almost every sentence is highlighted. We will review all sentences highlighted as a class and discuss which senses are being used. 
Exit ticket: Students are asked to create one descriptive sentence that appeals to one of the senses which would fit nicely into the “My Morning” paragraph we read that day. 

Lesson 2: Sweet Sense and Show not Tell
Students will enter class and be asked to close their eyes and open their hands.  Students are informed that I will be placing something in their hands which they are instructed to touch, listen to, and smell. The teacher will place a Smarties candy in each student’s hands. After a few minutes, students are instructed to open their eyes and begin writing two or three words for each sense on their papers independently.  Students then share their thoughts out loud as the teacher jots down all descriptive words. Upon reaching the “taste” sense, students are allowed to taste the candy. These words will remain on the board for all students to refer back to and borrow each other’s ideas when doing the next activity. Students are asked to write five sentences, one sentence for each sense.  Volunteer students will share their mini-paragraphs as an assessment. 
Lesson 3: For the second half of class, we will practice making sentences that “show” and not “tell.” Students receive a worksheet with “boring” sentences such as “The thunderstorm was bad” and “The school lunch is gross.”  As an example, the teacher will demonstrate how to revamp “The thunderstorm was bad” to make it more creative and descriptive using sensory imagery.  Students will share their thoughts on how they would revamp the sentence. We will do one or two more together as a class. 
Think-Pair-Share: Students are asked to rewrite the next three “boring” sentences to make them more descriptive by using sensory imagery, adjectives and figurative language. Students will then pair with another student to share what they have written for their three sentences.  Students then share their favorite sentences out loud to the class. 
Lesson 4: Post-It Writing: Students will walk into class the next day and see ten “boring” sentences posted around the classroom on big sheets of paper. Students are paired and asked to choose five “boring” sentences to rewrite to make more descriptive. Sentences include ones such as: “It was a great game” and “He was so angry” and “The beach is hot.” Students are handed five post-it notes and instructed to write each of their sentences on the post-its.  After completing this task, one student in the pair will stand up and post their rewritten sentences below the boring sentences on the walls of the classroom. 

Gallery Walk: Once all students have posted their notes on the papers, students will be assigned to one station or one “boring” sentence on the walls.  Students will be given two-four minutes at each station. They will read all sentences on the post it notes and supply suggestions or positive feedback on at least one of their peer’s sentences. Students will walk to five stations total.  Students will then return to their seats and we will share our favorite sentences. 
Lesson 5: Assessment: Students are assigned to write their own descriptive paragraph which contains 8-10 sentences. Using all the skills they have learned in the past week, they are to write a paragraph about their own “My Morning.” If not finished in class, students are to complete this assignment at home for homework.
Peer-Revisions: The next day in class, students are paired up and handed highlighters to take part in peer revisions.  With this partner, they are asked to read each other’s essays and highlight in a specific color all sentences or phrases in which the senses are used.  Students are then assigned different partners.  With this partner, they are to highlight any interesting words they find such as descriptive adjectives or active verbs.  With their third partner, students are to highlight any figurative language they find in their partners essay.  

Students are told that their essays must be mostly highlighted with only a few words/phrases not highlighted. 

Glow and Grow: Their final partner for the peer revision activity is to simply read their essay and provide their partner with one “Glow” and one “Grow.”  A “glow” would be a complement and a “grow” would be a suggestion to make their essay better than it already is. 

Homework: Students are to revise their essays using their partners’ suggestions. Students are also assigned to post their revised paragraphs on Edmodo for teacher comments and a grade. 
The culminating project for this unit will be to create a three paragraph essay talking about their “Perfect Day.”  (This essay will later be used as an MCAS long composition prep.) 
Differentiation: For the Post-It activity, struggling students will receive a graphic organizer with the five senses to have something to refer back to when trying to create sentences of their own. The graphic organizer will also include questions which will steer their thinking in the right direction.  For example, “What can you hear in this sentence?” “What can you see in this sentence?” What can you smell in this sentence?” etc. 

Universal Design  (for more struggling students): To alleviate stress and worry, students complete the Post-It activity with a partner rather than independently.   

For the Sweet Sense paragraph, the teacher will have all student ideas on the whiteboard for all students to refer back to when writing their mini-paragraphs. 


	Re-teaching 
for students do not attain Proficient level in unit assessment



	If there may be students who are still struggling, I will create a “Lunch Bunch” group to meet me in my classroom during lunch to re-teach the material.  
Being in a smaller group, the students will receive more one-on-one direction. With these students, I will read a different example of a descriptive paragraph. Together we will highlight all sensory imagery. I will also read with them a weak paragraph and work together to make the paragraph more descriptive. 
Last, I will share with them one of the secrets in writing with “Show, not Tell.”  Instead of saying, “I can hear the wind,” (which is telling), I will tell them to switch the sentence around making the thing being heard the first word in the sentence: The wind was whistling through the night. This way, they have created a “showing” sentence as well as created a personification!


	Rubric to Guide and Assess Learning


	4
3
2
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  Points Earned
Topic and Concluding Sentences
Topic sentence is well written, creative, correctly placed, and introduces the topic.
Concluding sentence is clear, complete, interesting, and relates back to the topic sentence.
Topic sentence is complete and introduces the topic.
Conclusion is complete, relates to the topic, but is simple.
Attempt was made to write a topic sentence but it is not effective at introducing the topic.
An attempt was made to conclude, but is incomplete or does not relate to the topic.
Topic sentence is unclear and incomplete, and is not introducing the topic.
No clear conclusion.
Supporting Detail Sentence(s)
Paragraph(s) have 6 or more supporting detail sentences that relate back to the main idea. Paragraph stays on topic.
Paragraph(s) have 4-5 supporting detail sentences that relate back to the main idea. Paragraph stays on topic.
Paragraph(s) have 3-4 supporting detail sentences that relate back to the main idea.
Paragraph does not stay on topic. 
Paragraph(s) have 0-2 supporting detail sentences that relate back to the main idea. Paragraph does not stay on topic.
Word Choice
 and Figurative Language
Writer uses adjective words and phrases that linger or draw pictures in the reader's mind, and the choice of the words seems accurate, natural and not forced. 
Two pieces of figurative language was included 
Writer uses adjective words and phrases that linger or draw pictures in the reader's mind, but occasionally the words are used inaccurately or seem overdone. 
One piece of figurative language was used. 

Writer uses words that communicate clearly, but the writing lacks variety, punch or flair. 
Figurative language was not used or was not strong. 
Writer uses a limited vocabulary that does not communicate strongly or capture the reader's interest. 
Figurative language was not used. 

      Use of 

Sensory Details
Paragraph includes details that appeal to three or more of the five senses (taste,touch, sound, sight, smell).
Includes details that appeal to three of the five senses.
Includes details that appeal to only two of the five senses.
 Includes no details that appeal to one of the five senses.
Mechanics and Grammar

Paragraph has no errors in punctuation, capitalization, and spelling. 
Paragraph has one or two punctuation, capitalization, and spelling errors.
Paragraph has three to five punctuation, capitalization, and spelling errors.
Paragraph has six or more punctuation, capitalization, and spelling errors.



My Morning
The thick, burnt scent of runny scrambled eggs tickled the tip of my nose just seconds before the old, faithful alarm clock blared a loud screech through its tiny top speaker.  The starch white sunlight blinded me momentarily as I slung my arm like an elephant trunk along the top of the alarm to hit the snooze button.  My pale blue eyes opened after several watery blinks.   I crawled out of the leopard-spotted comforter and swung my heavy legs on the side of the bed.  The antique, silver-plated mirror on my purple wall shook from the impact as my feet hit the ground.  My stomach was a wave of butterflies as I looked again at the clock.  Today was my first day of school and I was already late!
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