	Teaching for Understanding Learning Plan

STAGE 1 – DESIRED RESULTS
Grade Level:  5                                                                                    

	[image: image1.jpg]BHRISTﬂPﬁER PAUL CURTIS



Unit Title: Writing and Publishing an Opinion Piece  

Established Goals: Use the writing process to develop, create and publish a strongly written opinion piece. This piece will have a clearly stated view, strong and logical reasons to support the view, organized structure and a strong conclusion that connects to the view.
After finishing the novel, “Bud, Not Buddy”, students will publish a strongly written opinion piece after participating in the writing process to brainstorm an opinion, create a rough draft, self and peer revise the rough draft, self and peer edit the piece. 


	Understandings: 
• Students will understand the elements that make up a strongly written opinion piece and use these understandings to create an original piece of writing.
· Students will understand the writing process.
	Essential Questions:
•How does an author clearly state an opinion on a given topic while incorporating a rich vocabulary?
What types of information should be included from a text or other sources to support an opinion?

How does an author create a closing statement or section that clearly supports the opinion without losing the flow of the piece?




	Common Core Standards Mastered
CCSS.ELA-Literacy.W.5.1 Write opinion pieces on topics or texts. Supporting a point of view with reasons and information. 

CCSS.ELA-Literacy.W.5.1.a Introduce a topic or text, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose. 
CCSS.ELA-Literacy.W.5.1.c Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). 

CCSS.ELA-Literacy.W5.1.d Provide a concluding statement or section related to the opinion presented.


	STAGE 2 – ASSESSMENT EVIDENCE

	Performance Tasks:
There are several important “turning points” in which Bud makes a decision that changes the course of the story.  After brainstorming what these events are, students will choose one. The students will then provide and explain their opinion about why this scene is important to the development of the plot, and cite evidence to support their opinions. This piece will be scored in accordance with the provided rubric.

	Other Evidence:
The teacher will keep a written record of the student/ teacher conferences. 
Peer and self revision checklists

.

Response Journals


	STAGE 3 – LEARNING PLAN

	Summary of Learning Activities:   
·  Students will listen to a read-aloud of Chapter 1 of Bud, Not Buddy while the teacher models reactions (opinions) to the text. Then, students will practice this strategy. Students will “think-pair-share” their opinions the character Buddy from Chapter 1. Then, the students will write down their opinion in their Response Journals. They will support their opinions by using evidence from the text. The students will then revise their work and utilize their content buddy to peer revise this piece.  Students will then have the opportunity to share their writing when the group comes together as a whole.
·  Students will read Chapter 2 and use their notes to complete a three-step Reading Response Journal entry (including that of a self revision check list), the process having first been modeled by the teacher. Students read chapters three through five, practicing the three-step journal entry. As students read these chapters they will participate in a close reading mini lesson. This will help them develop their abilities to respond to questions with evidence from the text.  
· In a teacher lead activity and discussion students will learn about the idea of a turning point in a plot. To go along with this, the teacher will begin reading multiple chapters through out the unit as a read-aloud. About a third of the way through each chapter, the students will either “buddy read” or independently read the remaining parts of the chapter. After reading each chapter or group of chapters, students will be asked to give their opinion on a specific character’s actions or event that took place during the chapter. They will discuss these questions in their guided reading groups. Then, they will formulate a written response in their Response Journals being sure to cite evidence found in the text to support their opinions.  
               After formulating a response, students will revise their own work using the self revision check list. Next, they will sit with another person their own reading group to peer revise their work using the same revision checklist. Then, students will both peer and self edit the piece before writing a final version of the entry in their response journals. The teacher will then meet with each student to discuss their writing.

· Students will explore the metaphor of a door opening when another closes in Bud’s life. Students “buddy read” Chapters 6 and 7. Here, they will continue to practice the skill of “marking up a text” co-operatively, looking for examples of doors opening and closing, and discussing how scenes fit together to create a turning point in the plot of the story.
· During the reading of this novel the teacher will conduct mini lessons on concluding opinion pieces. Students will be given examples of written opinions to literature. They will then be asked to rewrite the conclusions first as a whole class, then as a small group, a pair and then finally individually. Each different rewrite will be based off of a different opinion piece. After each rewrite the students will share what they have written.
· At the conclusion of the novel, students will break into groups to brainstorm what they believe to be the major turning points of the novel itself.  After a timed session, students will come back together as a whole to share their ideas. These ideas are recorded in a place that is easily accessible to all students. From this list, students will choose a scene that they believe is a turning point in the plot; then write an opinion piece giving their reasons that this scene is a turning point making sure to use the text to help support their opinion.  After going through all the stages of the writing process the students will publish a final draft of this piece.



	Re-Teaching 
for students do not attain Proficient level in unit assessment



	Struggling students will have multiple check-in with the teacher or assistant during all steps of the writing process.
Struggling students will be given guiding graphic organizers that have sentence starters, as well as guide the organization of the piece.

Content partners are heterogeneously grouped.

All students will be given rubrics and checklists.

“Buddy-readers” will be heterogeneously grouped.

Reading groups that are struggling will receive more time with the teacher or assistant.

Conference and co-teach with the special education teacher and support staff to get as many ideas and helping hands as possible.



	Rubric to Guide and Assess Learning


	 4- Exceeds  expectations

3- Meets expectations

2 Developing

1 Emerging

Topic/idea development

Introduces and organizes the topic and ideas, provides key details

Full/rich topic and idea development; strong supporting details

Adequate topic development and key details

Rudimentary topic development; basic supporting details

Little or weak topic development and/or details

Evidence from the text

Includes evidence for opinion and/or facts, and supportive key details

Logical and/or persuasive use of evidence from the text

Adequate use of relevant evidence from the text

Basic or simple use of evidence from the text

Little or weak use of evidence from the text

Clarity

Organizes ideas, details, and evidence logically and clearly; uses language effectively, including academic vocabulary

Logical organization, and effective use of language

Clear organization and language use

Basic organization and language use

Poor organization and language use

Conclusion 

Provides a concluding statement or section related to the opinion presented.

Provides a strong and logical concluding statement or section that supports the opinion stated. 

Provides an adequate and logical concluding statement or section that supports the opinion stated.
Provides a rudimentary concluding statement or section that supports the opinion stated. 
Provides little or no concluding statement or section that supports the opinion stated.



Self or Peer Feedback Checklist

What I like about this writing piece:

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

______________________________________________________________________________________________________________________________

YES      


    NO

	Is there a good introduction?

	
	

	Is the opinion clearly stated?
	
	.

	Are the ideas in the writing clear? 
	
	Put a ? mark next to spots that are not clear and make suggestions.

	Is the piece organized?
	Provide a specific, positive comment about how the piece was organized.
	Put the letter O in places that are disorganized and make suggestions. 

	Is there enough information from the text to support the opinion given? 
	
	Write INFO in spots that need more and make suggestions.

	Is there enough interesting and varied vocabulary?

	Put a * star in places where rich language was used. 
	Put the letter V with suggested vocabulary in places where the word choice could be improved.

	Were transitions used to make connections? 
	Circle transition words or phrases that were used effectively.
	Put the letter T in places where a transition would be helpful.

	Is there a good conclusion?

	
	

	Are there any parts that are confusing to you?

	
	Underline any parts that are confusing


Additional Comments or Suggestions:

___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Teacher/ Student Conference Checklist: Opinion Writing

	Introduction
	Excellent
	Getting There
	Not Yet

	Is there a lead that engages the reader?

	
	
	

	Does the introduction identify claim? 

	
	
	

	Does the introduction preview what is to follow with clear organization?

	
	
	

	                                              Development of Ideas


	
	
	

	Is claim supported with logical reasons and relevant evidence?

	
	
	

	Are the reasons and evidence presented in an organized way? 

	
	
	

	Is evidence from sources integrated effectively?

	
	
	

	Are transitions used to link and to create cohesion among claim(s), reasons, and evidence?

	
	
	

	Is precise language (words, phrases, and clauses) used to clarify the relationships among claims, reasons, and evidence?

	
	
	

	Is there a formal style and an objective tone established and maintained throughout the piece?

	
	
	

	Content
	
	
	

	Are the content requirements met? 

	
	
	

	Are the reasons and evidence clear and focused?

	
	
	

	Is the content explained sufficiently? 

	
	
	

	Does the writing demonstrate understanding of content?

	
	
	

	Is the information presented accurate and relevant?

	
	
	

	Does the piece include precise and subject-specific vocabulary? 

	
	
	

	Conclusion


	
	
	

	Does the conclusion highlight and support the claim?

	
	
	

	Does the concluding statement or section follow from and support the argument presented? 
	
	
	

	Does the conclusion bring closure to the piece?
	
	
	


	Conventions
	Yes
	No

	Is there a systematic pattern of errors?

	
	

	Are there any capitalization or punctuation mistakes?

	
	

	Are there any spelling mistakes?

	
	

	Are the sentences grammatically correct?

	
	


What I like about this writing piece: 

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

__________________________________________________________

Additional Comments or Suggestions:
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________
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