	STAGE 1 – DESIRED RESULTS   
 Grade 9

	Unit Title: Romeo and Juliet
Established Goals:  
 Students will read Shakespeare’s Romeo and Juliet as a love story with a tragic ending, and become engaged in the complexity of plot and varied characters and the challenges the young protagonists face. 

(Reading for meaning)


	Understandings: Students will understand 
 Students will understand the main themes of a text, read for pleasure, appreciate and value language and tone for varied purposes, become engaged in characters and their interaction 


	Essential (Big Idea) Questions:
How can we make good decisions in life? 

How can we successfully overcome obstacles? 



	Common Core Standards learned 

1.Read challenging text for stated information, inference, explication, ideas and point of view (R standards 1,4,6) 

2.Use context clues to determine word meaning (R 4)

3.Assess how point of view shapes content and style (Reading standard 6) 

4.Write to persuade, explain, and narrate, varying language, organization and sentencing for varied purposes and audience (Writing1-3) 

5.Explain the main themes with supporting detail and ideas (Reading standard 2) 

6.  Analyze how and why individuals, events and ideas develop and interact over the course of a text. (R 3)

  
	Students will know:

· Character development revealed through dialogue
· How language reveals character

· How tone shows character

· Context clues for vocabulary

· Central ideas through text evidence and detail
· Development of individuals, events, ideas over the course of the play 



	STAGE 2 – FINAL ASSESSMENT EVIDENCE

	Performance Task(s):
 In small groups, become a team of trial lawyers. Some in your group will argue the case for the defense of Friar Laurence in his decisions; others in your group will argue that Friar Laurence is responsible for the deaths and should be punished. 

Different groups present.  The class decides which group or team presented the best case and why 

(persuasive, arguments(W1), reading details and ideas 

Reading Standards 1, 2, 3 


	Other Evidence:
Final Writing: 

In an essay, explain how “Romeo and Juliet” is a tragic example of not using strong thinking to overcome one’s life set-backs 

Use Argument or Explanatory Standards to guide writing. 

Provide key passages with challenging vocabulary to determine student use of context clues for word meaning



	Key Criteria:
Class- developed rubric is used to guide and to assess group tasks of performance assessment. 

Students work together as a class with teacher facilitation to develop a rubric to assess this performance task, in teacher guided discussion and using the Common Core grade level standards of persuasive writing, close reading, inference 
Writing rubrics delineate the elements of writing to be used for each writing piece. (See rubrics in attachment.)

Writing is revised until the writing piece satisfies each element of the rubric.

Peer editing using the rubric as a guide assists in students’ development of their writing pieces for proficient writing




	STAGE 3 – LEARNING PLAN

	Learning activities

1.Using key passages (attached), students will use context clues to determine word meaning (R4)
Examples “Romeo, Wherefore art thou Romeo?”  “For never was there a story of more woe.”
2.Students will compare the content and style that reveal the points of view of Juliet, Capulet, Lady Capulet, Mercutio, Friar Laurence, the Prince, Tybalt (R6)

3.Students will (choices): write to Romeo to persuade him to follow a different path, to Lord Capulet to calm him down, write to Tybalt to persuade him not to fight (W1 argument)

4. Students will explain the particular point of view of (choices): Capulet, Romeo, Friar Laurence, the Prince, Tybalt, Mercutio (W2 expository )

5.Take one key scene and explain the story to a friend who doesn’t understand the text and doesn’t want to read it (W3 narrative)

6..Write an essay (explanatory) on one main theme with supporting details and ideas (conflict, love, generational conflict, impetuousness, attempts to persuade (W2 expository)
Active learning strategies

Students will work in small groups to select a key scene in the text and explain why it’s a key scene in the play, and act out the scene using original language and contemporary language (R4.)Word choice, (R2) main themes

Students will discuss in pairs various similar conflicts today and or films or reading that are reflected in the play – How are they the same, how different? (R7, 9)  Write an essay comparing the play with another situation or book or film (W2)

Working in small groups, in writing change Capulet’s angry speech to Juliet (Act x, sc x) to an understanding, sympathetic speech using the language and word choice and rhythm of the text.  Change Tybalt’s angry speech to Mercutio to one in which he promotes friendship (R4)

In pairs, write to Romeo convincing him that he should not reciprocate Tybalt’s violence (W1)  Use the language of the text (R4)
Differentiation  Varied learning activities for students of varied achievement levels:
·  Use text passages of varied difficulty for students having varied levels of reading ability with this text

· Create and vary heterogeneous small groups to discuss a passage so that more struggling readers can learn from successful readers

· Discuss in heterogeneous small groups, and choose one’s favorite phrases, lines or lengthier speeches or scene in the text and explain why you especially like them (W2)

·  Struggling readers read the “No Fear Shakespeare” (use of modern text) passage Act I, Scene 1 argument between Sampson and Gregory and decide which character is more cowardly (W1)

·  More advanced readers read the Prologue to Act 2 and translate into modern speech (W4)
·  Use other similar different level of passages
·   Who do you think is the kindest person in the play?  Explain, with examples from the text and salient key quotes to support your argument. Discuss in groups, write  (R1, W1)  
Re-teach when non-mastery:

Student selects own text or teacher provides more appropriate text or film for student to 

· Cite text evidence to support analysis or character

· Learn vocabulary in context

· Determine central idea or ideas and support with text evidence
· Write for varied purpose and audience

· Write persuasively

     Writing is revised until Proficient  (See attached rubrics)
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