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1. Research. Students work in teams to research a topic of their own interest.  Students post relevant information, graphics and media on a web site.  
The research report thesis statement is posted on the web site home page, 30 word limit.  After completing the web site and presenting findings to a team of reviewers, each student then writes up the research, using the grade level or above facets of the Argumentative (persuasive) writing, or the Essay (explanatory) Common Core specified criteria.  

Other technology uses:  students blog on a text, may be with another class in the school that is also studying the same text.  This interactive blogging may be adapted so that students pose the questions on the text, or the teacher posts a question to discuss via the blog.  The blog may or may not be monitored by the teacher (as needed) to restrict to appropriate on-line discussion.  Discussion may center on Common Core standards of close reading, inference, how words create tone and author’s point of view, central ideas, or other needed literary analysis understandings.

Webquest.  The teacher (or same course teachers working together) cull web sites relevant to a topic.  Teachers may create levels of web site degree of challenge to differentiate instruction.  Expanded additional web sites provide the open ended exploration appropriate for higher achieving students.  Scaffolding support are provided for struggling students.  Students pursue study an  a big idea Essential Question, and write up research findings using Common Core writing guides.  This project “flips” learning from teacher explication to student active learning.  Research and experience show project based learning (PBL) expands learning, one of two strategies that is shown in research to promote learning.
With the technology presentation applications of Prezi (similar to Powerpoint, with expanded capability, no cost) and Pecha Kucha (Powerpoint presentation of words with images, Reading Standard 7), students enjoy gathering and presenting information.  Lengthier projects such as making a film trailer on key text scenes to present on outside reading tend to be uneven in quality and more time consuming than beneficial in learning.  The time versus value-added ratio in learning is skewed toward time spent producing an effective product, reduced in quality of learning.  But this limitation may be overcome.
2. Writing.  Write frequently and with varied length of time (Common Core Standard Ten).  Students discuss ideas from a text.  An especially complex text works well to generate different ideas students may have in brainstorming ideas.  Varied thoughts are encouraged.  The teacher develops full discussion with emphasis on bringing out student idea.  Students are then asked to write on a topic that has come up in the discussion (constructivist approach, with ideas generated through student discussion). 
Students take the time needed to get their ideas down with writing about the topic.  
Writing emphasis is on getting ideas on paper. Students develop their thinking through writing.  Students are then provided with a carefully developed rubric for either the grade level standards and/or above or below grade level for writing for struggling students/ special needs students as needed.  The format of the rubric guide may be either the Common Core argumentative paper or essay format.  Students then revise their writing to suit the rubric.  Each student reads his or her own writing to revise and edit.  Then working in teams, students read one another’s writing to peer edit.  Peers are asked to read for coherence, clarity, idea development, organization, style, word choice and the conventions of sentencing, spelling, punctuation, in addition to the elements of the rubric.  Each student revises based on peer editing comments.  Teacher reviews papers and asks for revisions as needed.  The teacher confers individually with a student on needed revisions, working in a positive manner for face-to-face discussion. Each student must reach a level of a minimum of proficiency in the final draft, revising as needed.
Graphic organizers for writing.  A graphic organizer is a way to organize thoughts.  However, the writing process is an approach to developing ideas through writing.  Each approach has its value.  Graphic organizers may be extremely helpful for struggling writers and for taking informational writing or a quantity of ideas and charting categories to organize for writing.  The highest quality of writing comes from first writing a draft, and in this way learning about what one thinks, idea development.  A graphic organizer helps to organize one’s ideas.  Earlier state tests have limited writing ability and idea development with test preparation through limited steps.  Common Core assessments will look for understanding and thinking in the writing.  Writing workshops and peer review and journal writing all contribute to idea development.  Certainly the final product must be correct in conventions (sentencing, punctuation, spelling) but this is the final step in producing a writing piece.
3. Student led text study.  The Socratic Seminar Paideia Project “Fishbowl” activity is modified to integrate Common Core understandings.  Students form two concentric circles with their seats.  The inner circle discusses a text passage.  This may be a key passage in a text, a poem or other excerpt as appropriate.  The passage must be sufficiently challenging for the students to puzzle out and to delve in to the understanding.  But not overwhelmingly dense.  Discussion focus may be established by such questions on the page as, What words here create tone?  What then is the tone of this passage?  Using context clues, define challenging vocabulary, or define the word meaning based on the particular context of the passage.
The outer circle observes the discussion and also the outer circle has a copy of the text which the inner circle is discussing.  Outer circle students are each provided with inner circle student comments and responses to observe, such as, What comment in the inner circle is an insightful, appropriate observation on the text?  What comment moves the discussion along? What is a good question asked?  Students in the outer circle take notes on their particular question they’re asked to report on.  The outer circle individuals report one by one back to the group, following the text discussion.  Comments are not personalized.  

Students learn to make these points of text analysis from hearing these observations.  Initially students are pointed toward Common Core text analysis.  
As this activity is used more, the teacher observes to note if the students can continue with those literary analysis elements on their own, internalizing the reading skills.
This modified Socratic Seminar learning activity greatly enhances student ability with Common Core reading standards, especially when text analysis questions are initially provided on areas in which the students need to more fully understand for Common Core Reading understandings, such as the higher level understandings of how word choice conveys author’s point of view, finely developed comparison of image and text, how ideas are developed in text through events, changes.

Final note:  Since the full class then has been engaged in close reading discussion of text, the teacher closely notes the ideas emerging from the discussion and then provides a question for students to write on based on the text and the text discussion.  Students have a good amount of material to write on, which is essential to good writing.  Again, the more this student-centered close text analysis is used in class, the more prepared the students are then to not only contribute in analysis but also to write effectively.  Best writing pieces or excerpts are read anonymously aloud in class by the teacher, to acknowledge effective writing, and to recognize individual student excellent writing, and to demonstrate for students models of good ideas and expression in writing.
4. Mentor Texts.  Teachers locate individually and as pairs, teams, and groups, and share “Mentor Texts.”  These are readings that are good examples of Common Core Reading expectations.  Examples are e.e. cummings’ “In Just-Spring” for word choice creating tone (“Just-Spring” is “mud-luscious,” “puddle-wonderful”), “Casey at the Bat” for irony (“Mighty Casey has struck out.”) and how events and ideas develop over the course of a text (“There was no joy in Mudville”), Lawrence Ferlinghetti’s “The poet like an acrobat” for extended metaphor and figurative language. 
Mentor texts for student learning of specific Standards (not restricted to grade levels) are posted on district web site to share across schools.  Mentor texts may be passages pulled from such publications as The Onion (humor text, available on-line), and especially enthusiastic or a tone of devastation in sports articles, as well as from course readings.
Mentor texts are strong examples of particular Common Core Reading understandings, and are referred back to in other lessons. Examples of this are, Remember when we found a different meaning for “Mighty Casey” that was ironic in the poem?  Remember when we found all the happy, upbeat examples of “Just-Spring” to convey a child’s happy view of spring?  Remember when we looked at the lines above the title, read the passage title, looked at the visual, and looked at the lines below the title in the sports article understand the context of the writer’s piece on the game?  Remember when we looked at the author’s name and recalled his normal point of view?  Let’s see if he or she has a similar point of view in this article.
5. Content area reading and writing.  Informational text Reading and Writing Standards are presented to science teachers as a group with Common Core Standards relevant to their area.  Science teachers review all the Standards to see what they could most easily use, which standards are most commonly seen in science content reading.  In facilitated discussion, teachers discuss how they can incorporate Common Core Standards into their work to improve science reading ability and content area writing ability.   Informational writing doesn’t mean lack of style, fine word choice related, varied sentence structure.
Common Core reading and writing Standards mesh more easily with social studies than with the science content, which has a stance on conveying and acquiring and analyzing data and information.  
Point of view in particular and evaluating argument are important in history text reading.  Slanted text must be analyzed for valid argument.  By using Common Core guides for teaching how to read, this enhances social studies learning.  History may be presented as a factual piece, but it’s beneficial for students to note slant, author’s point of view, key in Common Core Standards.  

Research integration – key in Common Core Standards – also meshes well with social studies.  Mastery of the research process to develop argument presentation or informational information in the content area enhancing social studies learning.
6. Professional Learning Communities. Team(s) of teachers get together to confer on standard(s) of mutual interest and need.  Teachers who are struggling alone with how to develop more inventive ways of engaging ways of helping students to mastery level with certain especially challenging standards and/or more struggling students meet in stipended curriculum development times that are mutually convenient times.  Teacher sharing of practice, brainstorming, out-of-the-box thinking can lead to activities that work that one is unable to puzzle out on one’s own.  Teachers present their initial concern and resulting ideas and solutions to others at a school staff meeting and also post their standards implementation activities on the district web site in the Curriculum area.
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